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O b j e c t i ves of the Te a ching Guide

To encourage and facilitate the incl u s i on of the Na t i onal Pe a c e
E s s ay Contest (NPEC) in the high school curri c u l u m .

To provide teachers with lesson plans, b i b l i o g ra phic materi a l s ,a n d
factual material to assist them in pre p a ring students to enter their
e s s ays in the Na t i onal Peace Essay Con t e s t .

To enable teachers to help students:

❑ understand the ove ra ll theme of the essay topic
❑ define and understand concepts contained in the essay ques-

t i on
❑ b e c ome informed about the case study examples included in

the essay question
❑ f o rmulate a thesis for their essay and select two conflicts to

use in their analys i s
❑ rev i ew bibliogra phic re s o u rces and select sources for their

re s e a rch
❑ wri t e, e d i t , and submit their essay to the United St a t e s

Institute of Peace (USIP)

Ad vance Pre p a ra t i o n

1 . R ev i ew this teaching guide and the Na t i onal Pe a c e
E s s ay Contest guidebook .

2 . D e c i d e :
✎ Wi ll this be a re q u i re d ,e x t ra - c re d i t , or extra c u r ri c-

ular project for your students? 
✎ At what point in your course will you include the

Na t i onal Peace Essay Con t e s t ?
✎ H ow many class hours can you devote to this

p roject? 
✎ H ow will these class hours be scheduled amon g

other class assignments and activities?

3 . Make copies of the essay question ,N PEC ru l e s , a n d
your schedule of assignments and grading cri t e ria for
this project for each student.

4 . Make copies of the work s h e e t s , ove rhead tra n s p a re n-
c i e s , and re fe rence materials for the lessons that yo u
h a ve decided to use.

5 . R ev i ew bibliogra phic sources available for your students:
✎ USIP bibliogra phy in this guide

✎ R e s o u rces from your school libra ry

✎ So u rces available on the Intern e t

6 . C on fer with colleagues in other departments whose
assistance you may be seeking for substantive inform a-
t i on or essay - writing skill s .
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The U. S. Response to the Changing
N a tu re of Inte rnational Conflict

The nature of intern a t i onal conflict and warf a re changed ra d i ca lly
in the 1900s com p a red to the rest of the twentieth century.
Rather than warf a re among major nation - s t a t e s , or fighting
b e tween smaller countries or armed groups that often served as
p roxies for the great powers during the Cold Wa r, i n t e rn a t i on a l
c onflict today has given way to bloody civil and inter-com mu n a l
c onflicts in Haiti, Su d a n , R w a n d a , Za i re, C on go - B ra z za v i ll e,
L i b e ri a , B o s n i a , K o s ov o, C h e ch ny a , G e o r g i a , and Ta j i k i s t a n .
These new circumstances have led to an increasing ch a llenge for
the United States in re s p onding to such con f l i c t s .C onflicts such
as these do not dire c t ly threaten the securi ty of the United St a t e s ,
yet they affect the interests of fri e n dly states, d e s t a b i l i ze impor-
tant re g i ons of the worl d , and offend Am e ri can values such as
human ri g h t s .

A case in point is Som a l i a . No longer an area of com p e t i t i on
b e tween Soviet and Am e ri can strategic intere s t s , the country
d i s s o lved into mu rd e rous warf a re between diffe rent armed cl a n s .
I n t e rn a t i onal forces (including Am e ri can soldiers) intervened in
Somalia to guarantee the delive ry of humanitarian assistance to
the beleaguered Somali civilians. Ou t rage at the subsequent death
of Am e ri can troops soon led to the quick withdrawal of U. S.
f o rc e s . In a ve ry short period of time, t h e re f o re, the United St a t e s
had pursued two ve ry diffe rent courses of action — i n t e rve n t i on
and withdra w a l .

The United States has thus re s p onded to civil war in Somalia and
other recent intern a t i onal conflicts in a vari e ty of ways .M a ny
h a ve viewed Am e ri can re a c t i ons (or, in some ca s e s , i n a c t i on) as ad
hoc re s p onses often dri ven or con s t rained by domestic politica l
p re s s u res and the media. Ot h e r s ,h ow eve r, see Am e ri can inter-
ve n t i ons as justified by such foreign policy objectives as prov i d i n g
global or re g i onal securi ty; acting as a moral leader and authori ty;
p romoting democra cy, human ri g h t s , and civil society; p u s h i n g
for free trade and a global liberal econ omic ord e r; or advoca t i n g
human and econ omic deve l o pm e n t .

In a 1500-word essay:

❑ St a t e, in your view, w h i ch two or three of the foreign policy
o b j e c t i ves listed above should serve as Am e ri ca’s foreign pol-
i cy pri o ri t i e s .

❑ Select two conflicts since the end of the Cold War and dis-
cuss whether the U. S. re s p onse or action (or inaction) with
re g a rd to these conflicts successfully reflected the pri o ri t i e s
you have listed.

❑ Assess whether the United States was re s p onding pri m a ri ly
to the changing nature of violent intern a t i onal conflict in the
post–Cold War world or whether it was simply acting in
re s p onse to domestic pre s s u re s .

❑ C on clude your essay by stating how U. S. re s p onses to future
violent conflicts abroad can better serve the objectives yo u
h a ve defined for Am e ri can foreign policy.

19 9 9 – 2 000 National Peace Essay Contest Question
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Lesson I I n t roducing the National Pe a c e
E s s ay Contest to Your Stu d e n t s
(1 peri o d )

O b j e c t ives 

Students will :

❑ l e a rn of the scholarships and educa t i onal opportunities avail-
able through the Na t i onal Peace Essay Contest 

❑ understand the purposes of the United States Institute of
Pe a c e

❑ read the 1999–2000 Essay Contest question

❑ rev i ew the Essay Contest and class guidelines for the peace
e s s ay assignment

Step 1
I n t roduce this project to your students and give them time to re a d
over the inform a t i on about USIP and the contest rules and guide-
lines that you have pre p a red for them. Point out the objectives and
benefits of entering this con t e s t . Go over the schedule of lesson s
and assignments.

Step 2
D i rect students to read the Na t i onal Peace Essay Contest ques-
t i on . I n s t ruct them to use their highlighter or colored pencil to
m a rk :

✎ v o ca b u l a ry words that are unfamiliar to them
✎ c oncepts related to intern a t i onal re l a t i on s ,i n t e rn a t i onal law,

and diplom a cy 
✎ the foreign policy objectives of the United States mention e d

in the essay question

Step 3 
A ll ow time for students to use context clues and diction a ries to
find the definitions of unfamiliar voca b u l a ry or assign this task for
h om ew o rk .

Step 4
Explain to the students that the worksheet you will assign for
h om ew o rk will help them understand the concepts and fore i g n
p o l i cy objectives included in the essay question .D i s t ribute the
C oncept Deve l o pment Wo rksheet that appears on p. 15 for a
h om ew o rk assignment and rev i ew the instru c t i ons with students.

Materials 

E a ch student will need a copy of the foll owing materi a l s :

✎ the Essay Contest question

✎ N PEC Rules and Gu i d e l i n e s

✎ your schedule of due dates, g rading policy or ru b ri c , a n d
guidelines for the pro j e c t

✎ a highlighter or colored pencil 

✎ C oncept Deve l o pment Wo rksheet on p. 15 for hom e-
w o rk assignment

N o t e s
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Materials 

Pre p a re a copy of the Concept Deve l o pment Wo rksheet on
an ove rhead tra n s p a re n cy. Fi ll in the ch a rt during the lesson
or re p roduce it on the black/white board .

E a ch student will need:

✎ the Concept Deve l o pment Wo rksheet completed for
h om ew o rk

✎ the U. S. Fo reign Po l i cy Ob j e c t i ves Wo rksheet (on
p a g e 17) for Le s s on III

Lesson II D e veloping Comprehension of
the Concepts
(1/2–1 peri o d )

O b j e c t ives 

Students will :

❑ understand general voca b u l a ry terms used in the peace essay
q u e s t i on

❑ w o rk with classmates to define and give examples of con c e p t s
i n cluded in the peace essay question

❑ p a rticipate in class discussion to determine how each con c e p t
is similar to or diffe rent from other con c e p t s

Step 1
On the black/white board write the unfamiliar voca b u l a ry word s
that students have identified. Ask for definitions and re i n f o rce this
l e a rning with syn onyms and use of the words in sentences.

Step 2
No te to te ach er: Use of this coopera t ive learning ac t iv i ty is optional
and depends on the time you can devo te to the lesson.

Divide class into groups of three or four students and instru c t
them to share the examples they used for each concept on their
w o rk s h e e t . One student in each group should act as re c o rder and
list all the examples for each concept that members of the gro u p
o f fe re d .

Step 3
Lead the entire class in a discussion of the examples of each con-
cept they found. List all the examples on the black/white board .
Now discuss each concept and distinguish it from similar or oppo-
site con c e p t s .

No te to te ach er : M a terial for you to use in this portion of the lesson ca n
be found on p. 1 6 .

Step 4
D i s t ribute the U. S. Fo reign Po l i cy Ob j e c t i ves Wo rksheet to stu-
dents and rev i ew the dire c t i ons with them. This is the hom ew o rk
assignment for Le s s on III..

N o t e s
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Lesson III Reviewing U. S. Fo reign Po l i c y
O b j e c t i ves (1/2–1 peri o d )

O b j e c t ives 

Students will :

❑ understand the meaning of five foreign policy objective s
i n cluded in the essay question

❑ examine histori cal examples of actions by the United St a t e s
in pursuit of each of these objective s

Step 1
If time perm i t s , f o ll ow the pro c e d u re of Le s s on II and instru c t
students to work with a partner (or partners) to com p a re the defi-
n i t i ons and examples of U. S. f o reign policy objectives filled in on
their work s h e e t .

Step 2
Lead the entire class in a discussion of the material on the work-
s h e e t .I n f o rm the students that they will re-examine these objec-
t i ves in Le s s on V in re l a t i on to con t e m p o ra ry world con f l i c t s .

Step 3
✎ If you are including the optional Le s s on IV, d i s t ribute the

handout on the Sp a n i s h - Am e ri can War that appears on
p p. 1 9 – 2 0 .

✎ If you are proceeding dire c t ly to Le s s on V, d i s t ribute the
C on t e m p o ra ry Conflicts Wo rksheet that appears on p. 2 1 .
See the instru c t i ons to give your students about this assign-
ment that appear in Le s s on IV, Step 5, on p. 8 .

No te to te ach er : Your course curriculum may include a unit on how
U. S .f o reign policy is mad e. If it does not, and if time perm i t s ,c o n s i d er
c o vering this topic at this point. This information would be ex tre m el y
u s eful in rounding out stu d e n t s ’ ge n eral under s tanding of Am eri ca n
f o reign policy and would also enhance the analysis for the essays. A list
o f rel evant sources is provided for bac k ground re ading on Am eri ca n
f o reign policy.

Su ggested Resourc e s

B e t t s , R i ch a rd . “The Delusion of Impartial Interve n t i on” i n
Fo reign Af f a i r s, November/December 1994.

B ra n d s , H . W. “To Die Fo r : War and Am e ri ca’s Na t i on a l
I n t e re s t” in C u rrent Hi s t o ry, J a n u a ry 1999.

G a d d i s ,J ohn Lew i s . S tra tegies of C o n ta i n m e n t ( a n a lysis of
Am e ri ca’s Cold War policy of con t a i n m e n t ) .

H a s s , R i ch a rd N. “Pa radigm Lo s t” in Fo reign Af f a i r s,
J a n u a ry / Fe b ru a ry 1995.

H o g e, James F. ,J r. “Media Pe rv a s i ve n e s s ” in Fo reign Af f a i r s ,
J u ly / August 1994.

Ik e n b e r ry, G .J oh n . “Am e ri ca’s Liberal Hegemony ” i n
C u rrent Hi s t o ry, J a n u a ry 1999.

Ka g a n ,R o b e rt . “The Benevolent Empire” in Fo reign Po l i cy,
Summer 1998.

K e n n a n ,G e o r g e . “M o ra l i ty and Fo reign Po l i cy ” in Fo re i g n
Af f a i r s, Winter 1985/86.

K i s s i n g e r, H e n ry. D i p l o m acy, ch a p. 2 .

K ra u t h a m m e r, C h a rl e s . “A Wo rld Imagined” in the New
R e p u bl i c, M a rch 15, 1 9 9 9 .

M ayn e s ,C h a rles Wi ll i a m . “The Pe rils of (and for) an
I m p e rial Am e ri ca” in Fo reign Po l i cy, Summer 1998.

Nye, J o s e ph S. ,J r. “ So ft Pow e r” in Fo reign Po l i cy, Fa ll 1990.

Sa ll a ,M i ch ae l . “K o s ov o, Non -Violence and the Break-up of
Yu go s l a v i a” in S e c u ri ty Dialogue, December 1995.

Sm i t h ,H e d ri ck . The Po wer Game, p p. 1 6 8 – 2 1 4 ,5 5 8 – 6 3 3 .

Sm i t h , Tony. “In Defense of Interve n t i on” in Fo reign Af f a i r s,
November/December 1994.

Zi m m e rm a n , Wa r re n . “The Last Am b a s s a d o r : Memoir of
the Collapse of Yu go s l a v i a” in Fo reign Af f a i r s , M a rch / Ap ri l
1 9 9 5 .

Other re s o u rces you may want to incl u d e :

An d ri c , I v o. The Bri d ge on the Dri n a ( n ovel about Bosnia).

Ka d a re, I s m a i l . The T h re e - Arched Bri d ge ( n ovel about
A l b a n i a n s ) .

Materials 

E a ch student will need the U. S. Fo reign Po l i cy Ob j e c t i ve s
Wo rksheet they complete for hom ew o rk .
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R e c onvene the entire class and moderate a debate. A ll ow students
f rom each side of the debate the same amount of time to pre s e n t
their opinion s ,w h i ch should be backed up by supporting materi a l .

Step 4
No te to te ach er : This is a highly useful but optional ex tension that will
g ive students practice in the type of a n a l y t i cal writing they must do in
their peace essay.

For hom ew o rk , students should take the position on the debate
topic that now appears stronger to them and defend that position
in a short essay. Their papers should include a clear statement of
their positions (which will be the thesis sentence), re fe rences to
specific inform a t i on in the re fe rences prov i d e d , and con cl u s i on s .

Step 5
D i s t ribute the Con t e m p o ra ry Conflicts Wo rksheet that appears
on p. 21 and rev i ew the instru c t i ons with students. This is the
h om ew o rk assignment for the next lesson .E a ch student should
find a newspaper or magazine art i cle about the conflict area yo u
h a ve assigned to him or her and complete that port i on of the
ch a rt .

No te to te ach er : Depending on the size of your class, one or more stu-
dents will be re s p o n s i ble for each conflict. You will pro ba bly need to give
s tudents more than one night to complete this assignment.

Lesson IV Using the Spanish-Ameri c a n
War as a Case Stu d y
(Optional Lesson; 2–3 peri o d s )

This lesson will all ow students to apply the concepts and
subtopics of the essay question to a histori cal eve n t : the Sp a n i s h -
Am e ri can Wa r. It can also stand alone as a lesson for a U. S.
H i s t o ry course. You may wish to share it with a coll e a g u e .

O b j e c t ives 

Students will :

❑ read the back g round materials pertaining to the Sp a n i s h -
Am e ri can War found on p. 19 (you may also want to incl u d e
p ri m a ry source documents on p. 20 as back g round materi a l s
with this lesson )

❑ d e t e rmine which of the foreign policy objectives listed in the
e s s ay question was met by U. S. e n t ry into the Sp a n i s h -
Am e ri can Wa r

❑ p a rticipate in a class debate on the re a s ons for U. S. e n t ry into
the Sp a n i s h - Am e ri can Wa r

❑ f o rm an opinion as to whether U. S. e n t ry into the Sp a n i s h -
Am e ri can War was motivated by foreign policy objectives or
by domestic pre s s u re

❑ write a short essay presenting their con cl u s i ons on the issues
examined in the case study

Step 1
( Students will have read the back g round material and answere d
the question con c e rning foreign policy goals for hom ew o rk . No
other source material is to be used in this lesson.) List the five for-
eign policy objectives found in para g ra ph 3 of the essay question
on the black/white board .

Step 2
Lead a class discussion in which students explain which fore i g n
p o l i cy objectives were being met by U. S. i nv o lvement in the
Sp a n i s h - Am e ri can Wa r. H o p e f u lly, t h e re will be some diffe re n c e s
of opinion that you can point out and ask students to defe n d .

Step 3
The class will now debate the issue:

The United States inv o lvement in the Sp a n i s h - Am e ri ca n
War was pri m a ri ly a result of domestic pre s s u re rather than
the pursuit of cl e a rly defined foreign policy objective s .

Divide the class in half. Assign the affirm a t i ve position to on e
g roup and the negative to the other. Subdivide the two gro u p s
into pairs of students. D i rect the pairs to find inform a t i on in the
s o u rce material to support their position . A ll ow 5–10 minutes for
this work .

Materials 

E a ch student will need:

✎ their own copy of the essay question

✎ a copy of the back g round materials and pri m a ry sourc e
documents on the Sp a n i s h - Am e ri can War 

✎ the Con t e m p o ra ry Conflicts Wo rksheet (for the hom e-
w o rk assignment)
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Lesson V I n t roducing Conte m p o ra r y
Conflicts (1 peri o d )

O b j e c t ives 

Students will :

❑ find the geogra phic loca t i on of the conflicts re fe renced in the
e s s ay question

❑ identify the competing groups inv o lved in each con f l i c t

❑ gain general inform a t i on about the nature of each con f l i c t
and the inv o lvement of the United States in the situation

❑ identify measures the United States curre n t ly uses in pursuit
of foreign policy objective s

❑ c onsider the possible consequences of these actions to the
United States and intern a t i onal com mu n i ty

Step 1
Using a world map or globe, ask students to locate each of the
c onflicts on their ch a rt . H a ve students identify the three are a s
w h e re most of these conflicts are loca t e d : A f ri ca , the Balkans, a n d
the former Soviet Union .

Step 2
C a ll on the student or students who were assigned to gather
i n f o rm a t i on about each con f l i c t .T h ey should summari ze ora lly
the art i cle they found on their conflict and provide any inform a-
t i on they gathered about:

✎ the names and descri p t i on of competing gro u p s
✎ a general descri p t i on of the nature of the con f l i c t
✎ the role played by the United States in the situation

Step 3
Assist the class in completing any port i ons of the ch a rt they were
not able to complete by re fe r ring to the Te a ching Sheet on p. 2 2 .

Step 4
R e fer students back to the foreign policy objectives of the United
States examined in Le s s on III (and, if applica b l e, to their study of
the Sp a n i s h - Am e ri can War in Le s s on IV) .

Lead a discussion about U. S. f o reign policy objective s , e x p l o ri n g
q u e s t i ons such as:

✎ What circumstances in the world today make ca r rying out
U. S. f o reign policy objectives diffe rent than in the past?

✎ What circumstances (geogra ph i c , s t ra t e g i c ,e c on om i c ,a n d
p o l i t i cal) make it difficult to ach i eve the Am e ri can objective s ?

✎ H ow is the way in which the U. S. re s p onds to con t e m p o ra ry
c onflicts diffe rent than what was done in the past?

✎ What are the consequences of the types of measures the U. S.
p re s e n t ly uses to ca r ry out foreign policy objectives when
c on f ronted with civil and inter-com munal con f l i c t s ?

Step 5
Te ll students they are now pre p a red to begin working on their
peace essay. As they begin re s e a rch they must develop their ow n
ideas about U. S. f o reign policy pri o ri t i e s . At this time they should
select the two conflicts they will use to answer the second and
t h i rd port i ons of the essay.

Step 6
To re i n f o rce your students’ s k i lls in identifying pri m a ry and sec-
on d a ry sources and in understanding the value of each type of
m a t e ri a l , assign the Pri m a ry and Se c on d a ry So u rces Wo rksheet on
p. 23 as hom ew o rk .

Materials 

Pre p a re a copy of the Con t e m p o ra ry Conflicts Wo rk s h e e t
on an ove rhead tra n s p a re n cy. Fi ll in the ch a rt during the les-
s on or re p roduce it on the black/white board .

For the beginning of the lesson each student will need:

✎ the Con t e m p o ra ry Conflicts Wo rksheet they used for
the hom ew o rk assignment (see Le s s on IV, Step 5)

✎ the art i cle they found about their con f l i c t

Later in the lesson each student will re c e i ve :

✎ a copy of the answer sheet with a com p l e t e d
C on t e m p o ra ry Conflicts Wo rk s h e e t

✎ the Pri m a ry and Se c on d a ry So u rces Wo rksheet for the
h om ew o rk assignment (option a l )



10

Lesson V I I n t roducing Bibliogra p h i c
R e s o u rces (1/2–1 peri o d )

O b j e c t ives 

Students will :

❑ understand the diffe rence between pri m a ry and secon d a ry
s o u rc e s

❑ read and discuss NPEC guidelines on sources for their essays

❑ s u rvey peri o d i ca l , n ew s p a p e r, and Internet re s o u rces on their
case study selection s

Step 1
If you assigned the Pri m a ry and Se c on d a ry So u rces Wo rk s h e e t ,
rev i ew student answers.

Step 2
R ev i ew NPEC guidelines for sources and bibliogra phy sugges-
t i ons with students and answer any questions they have at this
p o i n t .

E m ph a s i ze that the bibliogra phy should:

✎ i n clude a vari e ty of sourc e s
✎ a d h e re to the NPEC guidelines re g a rding encycl o p e d i a s ,

w e b s i t e s , and diction a ri e s
✎ i n clude material that is as up-to-date as possible
✎ on ly include reliable on-line sources 

Step 3
( Hold in your school libra ry if p o s s i bl e. )

Present suggestions for sources and rev i ew techniques for peri o d i-
ca l , n ew s p a p e r, and on-line re s e a rch if needed. A ll ow students
s ome class time to ascertain whether sufficient material will be
available for the case studies they plan to use and to make altern a-
t i ve choices if necessary.

Materials 

E a ch student will need a copy of:

✎ the NPEC guidelines for sources and bibliogra phy sug-
g e s t i on s

✎ their completed Pri m a ry and Se c on d a ry So u rc e s
Wo rksheet (optional) that appears on p. 2 3

✎ b i b l i o g ra phy suggestions from your school libra ri a n
( o p t i on a l )

No te to te ach er : If f e a s i bl e, hold Step 3’s session in your sch o o l
l i b ra ry and team te ach the lesson with the school libra ri a n .
This will allow students to use some of the class period to
b egin their ex p l o ration of this libra ry’s bibl i o grap h i ca l
ref erences and holdings .

N o t e s
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Wo r k s he e t s
and Other Materials
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w w w. u s i p . o rg / e t . h t m l

Please see our we b s i te for more info rmation on:

❑ Te a ching Materials

❑ Past Winning Essays

❑ ‘98–99 State W i n n e rs

❑ Summer Institutes for Te a ch e rs
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Tips for Helping Students Wri te a
Successful Peace Essay

H e re are some ideas for improving the quality of your students’
e s s ays and making them potential contest winners!

❑ Be sure students ca re f u lly read all the rules and guidelines for
successful essays .

❑ E n c o u rage students to read winning essays from past ye a r s
that appear in the bro ch u re and on the USIP website.

❑ If students select conflicts that remain at crisis stages at the
time their essay is wri t t e n , be sure they ack n owledge this sit-
u a t i on in their essay and have the most up-to-date sourc e s
possible at the time of wri t i n g.

❑ English and Social Studies teachers can complement each
o t h e r’s knowledge and abilities if they work together to help
students with the peace essay. C onsider coll a b o rating or team
t e a ching for this pro j e c t . You may choose to permit students
who have re s e a rch paper re q u i rements in courses in diffe re n t
d e p a rtments to use the NPEC to satisfy both assignments.

❑ A fter all essays are wri t t e n ,c onsider asking one or more col-
leagues to read and rate the strongest on e s . Students whose
papers re c e i ve high ratings can then pre p a re them for sub-
m i s s i on to the NPEC by correcting all typ o g ra ph i cal or
g ra m m a t i cal mistakes, updating inform a t i on as needed, a n d
making last-minute improve m e n t s .

No te to te ach er: S tudents are perm i t ted to submit essays to the
National Pe ace Essay Contest as individuals or as a part of a classro o m
submission by a te ach er.

Special Fe a tu re : G raduation Pro j e c t s

If your state or school re q u i res students to complete a large pro j-
ect prior to gra d u a t i on from high sch o o l , the Na t i onal Pe a c e
E s s ay Contest can be used to satisfy this re q u i re m e n t . The fol-
l owing expansion activities would augment the essay and enhance
the pro j e c t :

❑ C onduct a public opinion poll on questions related to the
N PEC topic and analyze the results in a written and/or ora l
p re s e n t a t i on .

❑ I n t e rv i ew your con g re s s i onal re p re s e n t a t i ve ; a staff person
f rom your senator’s office; a local college pro fessor of intern a-
t i onal re l a t i on s ,p o l i t i cal science, or U. S. gove rn m e n t ; or a
p e r s on with expertise or experience related to the topic.
Write a re p o rt of this interv i ew.

❑ Write letters to elected officials, n ew s p a p e r s , or magazines
e x p ressing your opinion on the topic.

❑ Pa rticipate in or establish a website related to the topic,
i n cluding a chat ro om for interested persons to share their
o p i n i on s .

❑ Pre p a re an oral history based on an interv i ew with a person
in your com mu n i ty who is a refugee or immigrant from a
c o u n t ry experiencing civil war and inter-com munal con f l i c t .

No te to te ach er : R eligious orga n i zations and social service agencies in
your area can help your students find ap p ro p ri a te persons to meet and
i n terv i ew.
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National Content Standard s

The lessons in this guide apply to the foll owing Na t i onal Con t e n t
St a n d a rds of the Mid-Continent Regional Educa t i onal Libra ry:

C ivics Standards

❑ Understands how the world is organized politica lly into
n a t i on - s t a t e s , h ow nation-states interact with one another,
and issues surrounding U. S. f o reign policy

❑ Understands the impact of significant political and non p o l i t i-
cal deve l o pments on the United States and other nation s

❑ Understands issues re g a rding person a l , p o l i t i ca l , and eco-
n omic ri g h t s

❑ Understands how part i c i p a t i on in civic and political life ca n
help citizens attain individual and public go a l s

❑ Understands the importance of political leadership, p u b l i c
s e rv i c e, and knowledgeable citize n ry in U. S. c on s t i t u t i on a l
d e m o c ra cy

Language A rts Standards

❑ D e m on s t rates competence in the general skills and stra t e g i e s
of wri t i n g

❑ D e m on s t rates competence in the stylistic and rh e t o ri ca l
aspects of wri t i n g

❑ Uses gra m m a t i cal and mech a n i cal conve n t i ons in wri t t e n
c om p o s i t i on s

❑ Gathers and uses inform a t i on for re s e a rch purp o s e s
❑ D e m on s t rates competence in the general skills and stra t e g i e s

of re a d i n g
❑ D e m on s t rates competence in the general skills and stra t e g i e s

for reading a vari e ty of inform a t i onal texts
❑ D e m on s t rates competence in speaking and listening as tools

for learn i n g

Life Skills Standards

❑ Pe rf o rms self-appra i s a l
❑ Understands and applies the basic principles of presenting an

a r g u m e n t
❑ E f fe c t i ve ly uses mental processes that are based on identifyi n g

s i m i l a rities and diffe rences (com p a re s ,c on t ra s t s , cl a s s i f i e s )
❑ Applies decision-making tech n i q u e s
❑ D i s p l ays effe c t i ve interp e r s onal com mu n i ca t i on skill s

United States History Standards

❑ Understands deve l o pments in foreign policy and dom e s t i c
politics between the Ni xon and Clinton pre s i d e n c i e s

World History Standards

❑ Understands the search for com mu n i ty, s t a b i l i ty, and peace in
an interdependent worl d

❑ Understands major global trends since Wo rld War II
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Lesson IV Case Stu d y :
The Spanish-American Wa r

D i re c ti o n s: Read the back g round materials on the Sp a n i s h -
Am e ri can Wa r. The summary (and any pri m a ry source docu-
ments) should be the sole basis for your answer to the question
b e l ow. As you re a d , keep in mind these five foreign policy objec-
t i ves listed in the essay question :

❑ p roviding global or re g i onal securi ty

❑ acting as a moral leader and authori ty

❑ p romoting democra cy, human ri g h t s , and civil society

❑ pushing for free trade and a global liberal econ om i c
o rd e r

❑ a d v o cating human and econ omic deve l o pm e n t

Qu e s ti o n : Wh i ch of these objectives was the United States pursu-
ing when it entered the Sp a n i s h - Am e ri can Wa r — o r, if acting due
to domestic pre s s u re, w h i ch objectives did the United St a t e s
claim to be pursuing? Back up your statements with facts or data
f rom the sources listed.

The Spanish-American Wa r

In 1898 the United States and Spain fought in the Sp a n i s h -
Am e ri can Wa r, o ften re fe r red to as “a splendid little war. ”T h e
war ended Spanish colonial rule in the Am e ri ca s , and the United
States acquired Cuba, Pu e rto Rico, Gu a m , and the Ph i l i p p i n e
I s l a n d s . The Sp a n i s h - Am e ri can War marked a change in U. S.
f o reign policy inv o lve m e n t , rev i ved the Mon roe Doctri n e, was an
i m p o rtant test for the U. S. m i l i t a ry, and emph a s i zed the influence
of U. S. c i t i ze n s . For what some con s i d e red a small pri c e, t h e
United States gained intern a t i onal power and stature .

Du ring the last half of the 19th century, the U. S. had begun to
focus attention beyond its borders and wanted to establish its
place in the worl d . The close prox i m i ty of the Caribbean and
C e n t ral Am e ri ca provided an area to develop new mark e t s ,w h i l e
the possibility of annexing Hawaii attracted econ omic intere s t s
into the Pacific and suggested the establishment of a military
foothold in Asia. As a re s u l t , the United States developed stron g
re l a t i onships in these re g i on s .I n d u s t ries such as sugar, t o b a c c o,
and iron pro s p e red in the Caribbean and plans for a canal in
C e n t ral Am e ri ca were being made.

T h e re was particular U. S. i n t e rest in neighboring Cuba. T h e
n ewspapers had been re p o rting stories about the bru t a lly re p re s-
s i ve measures of Spanish colonial rule in Cuba but Am e ri ca n s
w e re not willing to intervene militari ly or politica lly. Pre s i d e n t

C l eve l a n d , and later President McKinley, did not want to risk the
u n c e rtainties of war. President McKinley shunned the prospect of
war and ch a ra c t e ri zed his administra t i on as “business ori e n t e d . ”
By 1897 the war for independence between Cuban rev o l u t i on a r-
ies and the Spanish gove rnment was the main topic in new s p ri n t .
The media—especially newspapers such as Pu l i t ze r’s Wo rl d a n d
H e a r s t’s New Yo rk Journ a l—began sensationalizing stories about
the Cuban re b e ll i on . This “ ye ll ow journ a l i s m” i n c reased re a d e r-
ship and fueled domestic pre s s u res favoring U. S. i nv o lvement in
C u b a .T h rough accounts of con c e n t ra t i on camps and warf a re
against the innocent, n ewspapers created a sense of obligation
a m ong U. S. c i t i zens to interve n e .

The growing popular demand for U. S. i nv o lvement in the Cuban
civil war was further justified by two eve n t s . Fi r s t , a letter wri t t e n
by Enrique Dupuy de Lôme, Spanish minister to the United
St a t e s , was stolen by a Cuban rev o l u t i on a ry and published in
n ew s p a p e r s . The letter ch a ra c t e ri zed President McKinley as “a
weak and ca t e ring . . . l ow politician.” Am e ri cans were outra g e d
by this discl o s u re . The second and more significant event was the
unexplained sinking of the U. S. S. M a i n e . The battleship had been
d e p l oyed to Havana harbor to protect U. S. i n t e rests in Cuba
w h e n , on Fe b ru a ry 15, 1 8 9 8 , a mys t e rious explosion sunk the
s h i p, k i lling 260 crew members. E ven though the cause of the
e x p l o s i on has never been determ i n e d , the general con s e n s u s
a m ong Am e ri cans was that a Spanish torpedo was re s p on s i b l e .
Some theori ze that an internal malfunction from the U. S. S.
Maine caused the explosion , while others place blame with
Cuban rev o l u t i on a ries who were trying to lure the U. S. into war.

For the next two months President McKinley heard the public
c ries of “Remember the Maine. To hell with Sp a i n ! ” and debated
over how to pro c e e d . While he negotiated with Spain for Cuban
i n d e p e n d e n c e, the U. S. C on g ress was pre p a ring for war. C on g re s s
u n a n i m o u s ly all o cated fifty mill i on dollars tow a rds nation a l
d e fense and passed the Volunteer Army Ac t . Fi n a lly, on Ap ril 19,
the United States adopted a war re s o l u t i on that decl a red Cuba’s
right to independence, ca lled for the re m oval of Spanish arm e d
f o rc e s , and stated that the United States could use force to ca r ry
out these con d i t i on s . Seve ral days later a war between the United
States and Spain ensued.

E ven though the causes of the war originated in Cuba, the first
hostilities occurred in the Philippines just outside of Manila Bay.
In this seven-hour battle, the United States quick ly destroyed the
Spanish naval fleet without losing any ships or men. For the next
t h ree mon t h s , the war con t i n u e d , with some of the most notable
battles taking place in Sa n t i a go, Cuba and San Juan, Pu e rto Rico.
The war officially con cluded with the Tre a ty of Pa ri s , w h i ch
stated that Spain would cede con t rol of Cuba, Gu a m , and Pu e rt o
R i c o, and claim to the Philippines would be tra n s fe r red to the
United St a t e s .
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Primary So u r c e s

A d m i ral Dewey's Report on the Battle of Manila Bay. U. S. Na v a l
Fo rce on Asiatic St a t i on , Flagship Olym p i a ,C a v i t e, Ph i l i p p i n e
I s l a n d s ,M ay 4, 1 8 9 8 .

Navy Depart m e n t . R e p o rt of the Chief o f the Bure au of
Nav i ga t i o n. Wa s h i n g t on , D. C . : U. S. G ove rnment Pri n t i n g
O f f i c e, 1 8 9 8 .

Raising the U. S . Flag in Haw a i i : The Tra n s f er of S o vere i g n ty,
August 14, 1 8 9 8. U. S. Flagship Ph i l a d e l ph i a ,H on o l u l u ,
Hawaiian Islands, August 14, 1 8 9 8 .

R o o s eve l t ,T h e o d o re . The Rough Rider s. New Yo rk : C h a rl e s
S c ribner's Son s ,1 9 2 0 .

Tre a ty of Peace between the United States and Sp a i n , 1 8 9 8 .

U. S. C on g re s s , Joint Committee on Pri n t i n g. The Ab ri d ge m e n t
o f M e s s a ge from the President of the United Sta tes to the Tw o
Houses of C o n gre s s . Wa s h i n g t on , D. C . : U. S. G ove rn m e n t
Printing Office, 1 8 9 9 .

War Depart m e n t . Annual Reports for the Fi s cal Year Ended June
3 0 ,1 9 0 0. R e p o rts of Chiefs of Bure a u s . Wa s h i n g t on , D. C . :
U. S. G ove rnment Printing Office, 1 9 0 0 .
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Na m e _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ D a t e _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Lesson VI Student Wo rk s h e e t : P rimary and Secondary Sourc e s

1 . For each item below:

❑ place a P in front of those that are p ri m a ry s o u rc e s
❑ place a S in front of those that are s e c o n d a ry s o u rc e s

___ “The Clash of Civiliza t i on s , ” by Sa muel P. H u n t i n g t on , in Fo reign Af f a i r s, Summer 1993, v o l . 7 2 ,n o. 3 . p p. 2 2 – 4 9 .

___ Camp David Ac c o rd s , September 17, 1 9 7 8 .

___ D e m o c racy and Diplomacy: The Impact of Domestic Politics on U. S . Fo reign Po l i cy, 1 7 8 9 – 1 9 9 4, by Melvin Sm a ll .

___ "Preve n t i ve Diplom a cy: A Key Element in U. S. Fo reign Po l i cy," U. S. I n f o rm a t i on Agency interv i ew with James St e i n b e r g,
d i rector of State Department Po l i cy Planning St a f f, December 1996.

2 . In the spaces prov i d e d , list four pri m a ry s o u rces for your essay and four secondary s o u rc e s .

Pri m a ry So u rc e s Se c on d a ry So u rc e s

___________________________________________________      ___________________________________________________

___________________________________________________      ___________________________________________________

___________________________________________________      ___________________________________________________

___________________________________________________      ___________________________________________________

3 . In a short para g ra ph , explain why a good essay would be based on both pri m a ry and secon d a ry sourc e s .



U n i ted States Institu te of Pe a c e
The United States Institute of Peace is an independent, n on p a rt i-
san fe d e ral institution created by Con g ress to promote re s e a rch ,
e d u ca t i on , and training on the peaceful re s o l u t i on of intern a t i on a l
c on f l i c t s . Established in 1984, the Institute meets its con g re s s i on a l
mandate through an array of pro g ra m s , i n cluding re s e a rch gra n t s ,
fe ll ow s h i p s ,p ro fe s s i onal tra i n i n g, e d u ca t i on pro g rams from high
s chool through graduate sch o o l ,c on fe rences and work s h o p s ,
l i b ra ry serv i c e s , and publica t i on s .
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E-mail: essay_contest@usip.org
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